Tithoc: H entibpaon tnc KaAAEPYELAC TOU TIPOWOPLKOU AOyou otnv amokwdIKOomolnon, otnv avayvwoTlkl

Katavonon kot otic akadbnuaikéc embooslc uadntwy npwroBadutac eknaibsvonc

NepiAnyn

O nmpodoptkdg Aoyog, wg ekdppaocTtiki Katl aviiAnmuiky Stadkaoia, kKabBwg Kol 0 ypantog Adyog, wg
vpadn KoL avayvwaon, Bewpouvtal oL KATeEoXNV LKOVOTNTEG TOU ETIKOLVWVOUVTOG avBpwrou, Se€LOTNTEC TTou
TOU €MITPEMOUV TNV aAANnAeniSpaon, TNV cuvOTapEn KAl TNV POCOP oY TOCO LE To PUCLKO Tou mepBailov
000 KalL L€ TOUG OoLoUG Tou. MapodAo mou n avBpwrivn yA\wooa anoteAel éva SLattépa MoAUTTAOKO cUOTN O
adpnpnUEVWV KOl CUVOETWVY KaVOVWY, oL GUGCLKOL OANTEG TNG EKACTOTE YAWOOOC TNV KATAKTOUV KABOALKA,
LE OHOLOMOPdO TPOTIO Kol 0€ TIOAU pkpr) nAkia (Crain & Lillo Martin, 1999). OvtoyeveTikd Kal pUAOYEVETIKA
0 PpodopLkOG AOYOC elval EKElVOC TTOU TIPWTOC Sivel EkPpaon oTn CUVELSNON KOL O TTPWTOC TTOU GUVOEEL TOUG
avBpwroug pe tnv Kowwvia (Gardner & Gardner, 1969; Gardner & Gardner, 1975; Gleason & Ratner, 1993;
Miller, 1995). O mpodopikdg Adyog otnv matdikn nAkia paivetal va dtapopdwvel Tig BAoELS yla Eva cUVOAO
de€lottwy mou oxetilovral pe TNV KAAALEPYELA TNC YAWOOOC.

Me tnv mopovoa EPEUVNTLK ELOAYNON ETUSWWKETOL N LEAETN Kot N SLEPEVVNON TWV EMUTTWOEWY TNC

OUOTNUOTIKAC KOAAMEPYELAC TOU Tpodoplkol AOYOU OTNV LKAVOTNTO. amokwdikonoinone, otov Bobuo

OVOYVWOTLKAC Kotavononc tTwv pabntwv aA\d kot ot okoadnuaikéc touc emdooelc. EmutAéov Ba

ETUXELPNOEL L CUOTNATLKI TIPOCEYYLON TWV CUVEECEWVY KL TWV OXECEWV TWV UTIO Slepelivnon HeTABANTWY
OTO CUOTNULKO TEPLBAAAOV TNG OXOALIKNC TAENG. H TIPWTOTUTIA TNG CUYKEKPLUEVNC EPEUVAC OPXLKA EYKELTAL
oTov OKOmO TnG. Emuxelpeital va peAetnBel to av Kal KATA TMOCO N KAAALEPYELA TNG TPOPOPLKOTNTAC
dnuioupyel mpolmoBéoelg tétoleg ToOU €uvoouv Kal Sleuplvouv beflotnteg mou oxetilovtal YeE TNV
«EYYPOAUATOCUVN» OTO CUCTNULKO TtepLBAAAOV Tou SnpoTkoU oxoAsiou.

Lo TNV EKMTOVNON TNG TTAPOoU oG LEAETNC EXEL ETUAEYEL TO TTAQLOLO TNG OUUUETOXLKNG EPELVAG SpAONG
(Creswell, 2011) akoAouBwvtag To HOVTEAO TNG «aAAnAeTdpaoTiknC oneipag» (Stringer, 1999), To omoio
OPYAVWVETAL OE TPELS GACELS: TNG €€TaONG, TNG OKEYNG KoL TNG dpAcnG. To HOVIEAD aUTO KPIBNKeE wg To
KataAAnAotepo eneldn edpapuolel otnv mpan OAa ta BACIKA XAPAKTNPLOTIKA TNG £peuvag — Spaong: dev
elval TOKTLKN, KOVOVLKH KOl YPAUULKY, aAAQ TipaypOoTWVETOL WE pa dtadikaoia cuvexoucg emavaindng kat
avaBswpnong (tou oxedlacpol, Twv dadlkaclwy, Twv dpacswv Kol Twv eppunvelwv) (Creswell, 2011). Na
TNV enitevén Tou okomoU TnNG £peuvag Ba ouvdLUAOTOUV TTOCOTIKEG KAl TIOLOTIKEG EPEUVNTIKEG HéEBodol. H
OUMUETOXLKN €peuva dpaong otnpiletal Katd KUplo Adyo oTnv mapatnpnon Kat otn cuAhoyn Sedopévwy
kataypadng kal meplypadng tng cupmneptdpopadg (Choen Manion, 1994; Mills, 2007; Creswell, 2011).



Title: The effect of systematic teaching of oral skills on decoding and reading comprehension skills as well as

on the academic achievements of primary school students.

Abstract

Orality, as an expressive and comprehensive process, and literacy (i.e. reading and writing), are
regarded as extremely important skills when it comes to communication. Using these skills, every human can
interact effectively with its environment. Even though language constitutes of a high complex system of rules,
all the native speakers succeed in using that code effectively in a very natural way from an early age (Crain &
Lillo Martin, 1999). Ontogenetically and phylogenetically, oral language is what is used to express one’s
consciousness and what connects people to their environment (Gardner & Gardner, 1969; Gardner &
Gardner, 1975; Gleason & Ratner, 1993; Miller, 1995). Oral skills seem to set the base on which further
cognitive and language skills will be developed.

This research aims at investigating the effect of systematically cultivating oral skills on decoding and
reading comprehension skills as well as on the academic achievements of primary school students.
Furthermore, a systematic approach on the engaged parameters, their connections and interrelations will be
attempted in the classroom environment. The innovation of this research lies on its purpose. It attempts to
examine the way in which oral skills support but also extend skills related to literacy in primary education.

This study will be conducted using the Stringer’s interacting spiral methodology (Creswell, 2011). The
Stringer’s interacting spiral model is developed into three continual phases: Look (gather information,
observe students), Think (reflect and analyze student activity), Act (plan, teach or evaluate) (Stringer, 1999).
This model has been chosen due to the fact that it applies practically all the basic principles of Action
Research; it is not organized linearly but follows a continual procedure of repetition and reconsideration. The
combination of qualitative and quantitative tools is the best way to reach the research objectives (Creswell,
2011). Action Research focuses on observation and data collection mainly related to the students’ behavior
(Choen Manion, 1994; Mills, 2007; Creswell, 2011).



